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Abstract

the structural equation model technique facilitated by Analysis of Moment Structures 

entrepreneurial intention was affected by discrepancy in the module quality contents. 

by successful entrepreneurs to stimulate their motives for creativity.
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Introduction
Responding to the importance of entrepreneurship as the essential driver behind 
economic growth, entrepreneurial education programs (EEPs) have been booming 
across the globe in an effort to equip the countries’ future entrepreneurs with the 
necessary skillset to respond to the uncertainties of today’s economic realities 
(Quentin, 2018). Meanwhile, EEPs are generally, considered an effective means 
to promote entrepreneurial intention among students, Sagie and Elizur (2016). 
Often, EEPs fail to appropriately address and stimulate creative thinking, the 
other side of the entrepreneurial intention-coin, thus leaving the curriculum focused 
on mere knowledge acquisition and the development of hard skills, such as writing 
a proper business plan (Quentin, 2018).

Entrepreneurial education in the curriculum developed for adult learners in 
Tanzania’s formal learning systems raises a pertinent question on the motives 
for creativity and the contribution of entrepreneurship education to nurturing 
entrepreneurial intention amongst adult learners (URT, 2020). This question might 

creativity and entrepreneurial life-skills attained after undergoing such education. 

Adult learning institutions have for so long attracted substantial sums with more 
time devoted developing curricula aimed at stimulating entrepreneurial behaviour 
and creativity among adult learners (URT, 2020). Creativity can therefore be 
seen as an important antecedent of entrepreneurial intentions and consequently, 
individuals with a well-trained creative skillset are more likely to engage in 
entrepreneurship (Ward, 2014). Thus, the intended entrepreneurial skills taught 
have to do with the capacity of adult learners to identify opportunities and 
transform them into gainful propositions. Generally, the enhanced adult learners’ 
motives for creativity should enable them to produce products and services that 

comprehensive skill could lead to subsequent change (Harding, 2010). Yet, much 
of creativity research has focused on children despite adult educators deliberately 
seeking to promote creativity in adult learners (Esslinger, 2011; Knox, 2011; 
Barth, 2016; Tsai, 2012; Tsai, 2013a, 2013b). Usually, creativity is much more 
pronounced in young children than in adults because of the alignment of intellectual 
conformity, which in turn suppresses their creative potential (Sternberg, 2006).
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entrepreneurship education as module formulated in formal education 
programmes to stimulates and enhance adult learners’ entrepreneurial potentials. 
These potentials enabled them to apply entrepreneurial skills, knowledge and 
competencies aimed to manage and start up their own business ventures. The 
venture creation may help for their survival upon completing the programme. 
Despite all the exertions (Strategic curriculum development, human resource 
(lecturers) and material resource (basic and additional books), projects activities 
etc) made by higher learning institutions including the Institute of Adult Education 
(IAE) in Tanzania, many graduates progressively continue seeking for white-
collar jobs with only a few developing their career by creating jobs opportunities 
through entrepreneurial venture creation (Okechukwu and Ogbu, 2020).

unemployment is common among university graduates in both developed and 
developing countries. In India, one of the largest high education systems in the 
world (second only to China), only 25 to 30 percent of graduates are employable 
(Tilak, 2020) meaning that 60 to 75 percent are unemployable.  The presented 

curriculum development. In fact, the contents in the curriculum need to provide 
real-world experience useful in enhancing intentionality through increased 
perceived desirability and feasibility, (Peterman and Kennedy ,2017). These 
aspects may bring about the entrepreneurial intention, which eventually minimize 

learners.

Argument on Entrepreneurial Education, Adult Learners’ Motives for Creativity 
and Intention
Tanzania as the one among the developing countries is not isolated from the 
perceived desirability and feasibility needed for motives for creativity and 
intention emanating out entrepreneurial education among the higher learning 
graduates. The data available suggest that 61 percent of graduates from 

the graduates lack skills to employ in their own created ventures or they do lack 
requisite competences to apply even in existing jobs. 
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This trend partly has to do with the graduates’ grossly underdeveloped cultural 
aspects such as a risk attitude and motives for creativity potentials relative to the 
possible ingredients for the entrepreneurial module taught. However, the role of 
higher learning practices in nurturing and orientating graduates in entrepreneurial 

institutions. Review has been made towards addressing the limited entrepreneurial 
establishments especially among adult learners. 

It is crucial to determine whether the higher learning students, the adult learners in 
this case, have any intention to start up their own business. The equally important 

and Wong (2004). This study, therefore, explored the entrepreneurial education 

adult learners emerging out of the entrepreneurial education taught. Primarily 

entrepreneurial education on motives for creativity among the adult learners, 
effect of adult learners’ motives for creativity on entrepreneurial intention. 
Finally, the study analysed the mediating effect of motives for creativity between 
entrepreneurial education and entrepreneurial intention among adult learners.

Literature Review
Theory underpinning the study
To improve understanding of entrepreneurial behavioral intention, the framework 
of the theory of planned behavior guides the current study. The Theory of 
Planned Behaviour (TPB) proposed by Ajzen (1985) through his article entitled 
“From Intentions to Actions: A Theory of Planned Behavior. According to the TPB 
Model, there are three attitude variables that affect entrepreneurial intention, 
which are the attitude toward the behavior, subjective norms and perceived 
behavioral control. These variables aid to comprehend the intention of adult 
learners’ behaviors in the current study.

According to TPB, there are two major sources of intention: desirability (motivation 
to act for the intended behaviour) in case of the current study, it refers to the 
motives for creativity, and feasibility of the given behaviour Krueger et al. (2000). 
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Precisely, the perceived behavioural control (PBC) stands for feasibility; subjective 

the desirability part of the entrepreneurial intention.

Based on the TPB, entrepreneurial behaviour can be explained in terms of the 
level of entrepreneurial intention related to the behavioural intention attitudes 
of entrepreneurs (attitude toward the behaviour); the level of entrepreneurial 
intention is also related to normative belief and compliance motivation (subjective 
norms). Lastly, we infer the level of entrepreneurial intention is related to control 
belief and perceived facilitating conditions (behavioural control).  The TPB can 
effectively be applied to the analysis of an individual entrepreneurial intention. 
On the other hand, “entrepreneurial intention” is an individual’s subjective attitude 
towards a willingness to start one’s own business, which includes the “willingness to 
venture” mental state and behavioural tendencies (Simona et al., 2016).

For example, in the context of entrepreneurial education taught to the adult learners, 
this theory offers a critical and appropriate framework to explain individual 
entrepreneurial planned behavior. Given that, the goal of entrepreneurial 
education is not only the adult learners to start a business but also start planning 
for new creative ideas. 

entrepreneurship (Batanero et al., 2016). The current study employs the theory 
of planned behavior premises to use motives for creativity as a substitute for 
behavior, which is relevant instrument for understanding the development of 
entrepreneurial intention through entrepreneurial education (Simona et al., 2016). 
Since attitudes can change over time, the acquisition of knowledge can change 

et al., 2016). Learning different behaviors that change attitudes/perceptions 
will affect entrepreneurial intentions (Ferreira et al., 2017). The variables in 
theory superimposed to the new model formulation that generates different 
predictions by attesting to the comprehensiveness of module contents quality 
taught in adult learning institutions. Moreover, there is a possibility of the adult 
learners’ entrepreneurial intention and motives for creativity emerging among 
adult learners after being exposed to such education. The resultant model further 
attests to the motives for creativity among the adult learner and the degree of 
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attendant entrepreneurial intention. The formulated model in the current study 
was also bought ideas from the one used by Hong et al. (2020).

The “entrepreneurship education” in this study describes the scope of curricular or 
module contents (theoretical and practical activities) that attempt to provide adult 
learners with necessary entrepreneurial competencies, knowledge and skills in the 
pursuit of fostering an entrepreneurial career (Ekpoh & Edet, 2011; Keat et al., 
2011; Cui et al., 2019; Yuan and Wu, 2020). Furthermore, intention’ constitutes 
the best predictor of planned behaviour, according to Krueger et al. (2000).  

current study and illustrating moderating role of motives for creativity between 
entrepreneurship education and entrepreneurial intention. The model also 

for creativity on entrepreneurial intention. The developed model based on this 
theory (TPB) used to explain the relationship among attitudes, intention and 
planned behaviour. 

Figure 01: Developed conceptual frame work
Source: Author 2022
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Entrepreneurial Education and Motives for Creativity

ideas (Entrialgo and Iglesias, 2020). Some studies have outlined that individuals 
with a high level of entrepreneurial education and creativity are more prone 
to start their businesses (Hu and Ye, 2017; Handayati et al., 2020). The studies 

in China context, whereby the current study considered higher learning education 
level and adult learners’ behavioural status in the Tanzania context.

In addition to the aforementioned studies, the study by Chia and Liang., (2016) 
revealed that, entrepreneurial education, entrepreneurial mind-set, and creativity 

level that will be able to solve new and unexpected issues regarding the new 
business development. The study focused on an individual several personality 
traits in relation to entrepreneurial education in the context of China. However, 
the current study focused only on adult learners’ motives for creativity in higher 
learning institutions in relation to entrepreneurial education in the different context 
of Tanzania.  

The study by Machali et al., (2021) on the study entitled “From Teachers to 
Students Creativity? The Mediating Role of entrepreneurial education” found a 

> 1.96. The study restricted on mediating role of entrepreneurial education on 

higher learning institutions in the Tanzania context.

In a study by Hui-Chin Chu et al., (2007) found that career development affected 
learning motivations and satisfactions, and established a relationship between 
learning motivations and learning satisfactions. The study had focused largely 
on career development, (learning motivation and satisfaction) as elements of 
intrinsic motivation but overlooked other elements such as enjoyment and interest, 

observed. Subsequently, a hypothesis H1 was developed based on theoretical 
and empirical literature review to guide the current study.
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Furthermore, the study by Alejandro and Hector, (2020) on “Evaluation of the 

Evidence from Mexico and Spain. The study indicated that students’ inner concerns 
related to entrepreneurship, and formal entrepreneurial education taught by the 
institution positively encourage students’ proclivity for entrepreneurial affairs. 
The study broadly covered general students’ high education in connection to 
entrepreneurial proclivity in the Mexico and Spain contexts. The current study 

Tanzania context.

Therefore, the relationship of entrepreneurial education and motives for creativity 
is less studied elsewhere in the world and in the context of Tanzania. Consequently, 

on motives for creativity among the adult learners, in the gender perspectives. 
Based on the theoretical and empirical literature reviewed, the current study 
proposed the hypothesis H1. 

H1: The comprehensive detailed contents quality in the entrepreneurial education 
module is positively related to the adult learner’s motives for creativity.

Creativity and Entrepreneurial Intention
The study by Yongchuan at al., (2020) on the Investigation of the Relationship 
between Creativity and Entrepreneurial Intention: The Moderating Role of 
Creativity in the Theory of Planned Behaviour, found that entrepreneurial attitude, 

1 = 0.387, p1 < 0.001; 2 = 
0.234, p2 < 0.001; 3 = 0.103, p3 = 0.007; 4 = 0.136, p4 = 0.001). The 
study focused on the relationship between creativity and entrepreneurial intention 
in higher learning students under the mediating role of creativity based on the 
theory of planned behaviour in China context. 

creativity on entrepreneurial intention in the Tanzania context based on the 
framework of theory of Planned Behaviour. Furthermore, Zampetakis et al. 
(2011) studied the relationship between creativity and entrepreneurial intention 
using undergraduate business students and found that individuals with a higher 
level of creativity are more likely to become entrepreneurs.
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Chia and Liang, (2016) conducted a study to examine the Impact of Creativity 
on the Entrepreneurial Intention of University Tourism Students in Taiwan and 
remarked that students who perceived high creativity are more prone to start a 
new business. The study by Shi et al. (2020) on the Relationship between Creativity 
and the Theory of Planned Behavior (TPB) on Entrepreneurial Intention using a 
survey of 523 university students in China, found that individuals with a high level 
of creativity can obtain a positive attitude and high self-belief in entrepreneurial 
activities.

Additionally, Miranda et al. (2017) used  a sample of 1,178 Spanish university 

behavioural control on creativity and entrepreneurial intention and found that 
individuals with high creative minds are more likely to engage in entrepreneurial 
activities. Individuals with a strong creativity anchor are therefore inherently 
motivated to creating something new (Barth, 2016). The study by Wang et al. 
(2021) on the Impact of Entrepreneurial Education, Mindset, and Creativity on 

intention (  0.116, critical ratio = 2.300, p < 0.021). 

The study by Daniel et al. (2014) on the Entrepreneurship Education indicated 
that the creativity has a strong and positive effect on entrepreneurial intentions. 
Creativity can therefore be seen as an important antecedent of entrepreneurial 
intentions and consequently individuals with a well-trained creative skillset are 
more likely to engage in entrepreneurship (Ward, 2014). Thus, the intended 
entrepreneurial skills taught have to do with the capacity of adult learners 
identifying opportunities and transforming them into gainful propositions. 

Generally, the enhanced adult learners’ motives for creativity should enable 

the new businesses they set up (Barth , 2016). Generally, most of the presented 

higher learning students on entrepreneurial intention in various contexts. The 

entrepreneurial intention in Tanzania context. 
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Based on the presented theoretical and empirical literature reviewed, most 
of the previous studies found a positive correlation between creativity and 
entrepreneurial intention. Thus, we believed that motives for creativity ought to 
positively lead toward entrepreneurial intention. Therefore, the current study 
proposed the hypothesis H2

H2: The adult learners’ motives for creativity are positively related to 
entrepreneurial intention

Entrepreneurial Education and Entrepreneurial Intention
The study by Wang et al. (2021) on the Impact of Entrepreneurial Education, Mindset, 
and Creativity on Entrepreneurial Intention: Mediating Role of Entrepreneurial 

 = 0.185, critical ratio = 
3.671, p < 0.001). The study focused on triple impact of independent variables 
including creativity on an independent variable entrepreneurial intention under 

(motives for creativity) on entrepreneurial intention and mediating between 
entrepreneurial education and entrepreneurial intention in Tanzania context.   
The study by Hanieh et al. (2020) entitled “Do entrepreneurial education and 

students?  The study found a direct relationship between Entrepreneurial 

Entrepreneurial Intention. 

The study by Yangchuan et al. (2020) indicate the moderating effect of creativity 
between entrepreneurial attitude and entrepreneurial intention. The results showed 
further that the interaction between creativity and entrepreneurial attitude is not 

 = -0.136, p > 0.05), indicating that creativity has no moderating 
effect between entrepreneurial attitude and entrepreneurial intention. The study 
also indicated the moderating effect of creativity between subjective norms and 
entrepreneurial intentions. 
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Additionally, the results revealed that the interaction between creativity and 
 = 0.372, p < 0.001), indicating that 

entrepreneurial intentions. A study by Tae et al. (2014) found that entrepreneurship 
education was positively associated with entrepreneurial intentions.
Furthermore, the study carried by Daniel et al. (2014) on the Entrepreneurship 
Education indicated that entrepreneurship education groups has a strong 
positive effect on entrepreneurial intention. Typically, the most presented studies 

an independent variable entrepreneurial intention under the mediating role of 
certain entrepreneurial variable in different contexts for some reviewed studies. 

creativity (motives for creativity) on entrepreneurial intention or moderating role 
between entrepreneurial education and intention in the Tanzania context. Thus, 
based on the empirical and theoretical literature reviewed, the current study 
proposed the hypotheses, H3 and H4 

H3: The comprehensive detailed contents quality in the entrepreneurial education 
module is positively related to the adult learners’ entrepreneurial intention.
H4: The relationship between comprehensive detailed contents quality in 
entrepreneurial education module and adult learners ‘entrepreneurial intention 
will be mediated by motive for creativity.

Material and Methods
This study was conducted at the Institute of Adult Education (IAE) in Tanzania, 
comprising three campuses and 42 centres scattered throughout the country. The 
IAE was chosen for its merits including being the oldest institution having many 
adult learners from different socio-economic backgrounds in all dimensions. IAE is 
an autonomous Institution established by Parliamentary Act Number 12 of 1975 
under then Ministry of National Education, currently, the Ministry of Education, 
Science and Technology. To-date, the Institute has become a centre for Learning, 

Degree courses and post-Primary education learners. Its services have been 
extended to the grassroots level through regional centres established in 26 
regions of Mainland Tanzania.  
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The study chose adult learners whose programmes offered entrepreneurship 
skills as a module, as the object of the study, which used a case study research 
design to generate an in-depth, multi-faceted understanding of an adult learners’ 
entrepreneurial intention catalysed by the entrepreneurial education (content 
related to entrepreneurial knowledge, skills and competence) they received 
during the course. The case study method is appropriately used in design research 
to analyze a phenomenon, generate hypotheses, and to validate a method 
(Sudhakar, 2009).

The study used a questionnaire with both closed- and open-ended questions to 
collect data from the participants. Some items in the questionnaire were adapted 
from existing instruments, including three items from the prior study by Wardana 
et al. (2020). Previous researchers to predict the entrepreneurial education of 
students (Handayati et al., 2020) used this scale. A sample item “I believe that 
entrepreneurial education in the Institute of Adult Education drives adult learners 
to be entrepreneurs.” The Cronbach’s a for entrepreneurial education was 0.824 
(Table 01).

Using simple random sampling, the study generated a sample of 170 adult 
learners from a study population of 291 IAE learners whose programmes offered 
entrepreneurship skill modules (Ordinary Diploma in Distance Learning [ODL] - 
September intake of 197 students and bachelor’s degree – Conventional students 
amounting to 92). This sample implies a ±2.55 percentage sampling error with a 

Zy = 1.96 based on the formula:                      
where  MOE:Margin of error or sampling erro,  γ  : y

 σ
This implies that a deviation in sample value versus the true population value is 
very small, hence suggesting a very good representative of the population. In 
the current study, “entrepreneurship education” stands for independent variable, 
which targeted understanding how much the entrepreneurship education module 

trigger entrepreneurial intention at the end of course. Dependent variable is 
Entrepreneurial intention depicting adult learners’ attitude or perceptions of 
whether they are eager to be engaged in entrepreneurship ventures - creating 
own business in the future (after learning completion). 
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The study used to measure the entrepreneurial intention of adult learners by 

evaluate the student entrepreneurial intention (Mahmood et al., 2019; Wang 
et al., 2021) applied this scale. A sample item “I am determined to start a new 
business in the future.” The Cronbach’s a for the entrepreneurial intention was 
0.912 (Table 01). The last variable was mediating variable: Motives for Creativity, 
as the mediating variable, mediated between entrepreneurial education and 
entrepreneurial intention with a Cronbach’s a 0.792 (Table 01). 

The variable motives for creativity play a dual role (dependent and independent), 
it is a dependent and independent variable when relates to entrepreneurial 

was distributed from September 2021 to February 2022. Data collected were 
analysed using a quantitative approach facilitated by the structural model 
assessed through the 5,000 bootstrapping method using the AMOS 20.0, software 
package helped to test the proposed hypotheses. The software was used to cater 
for the dual role of the moderator variable (motives for creativity).

Results

the reliability and validity analysis of the questionnaire show that the Cronbach 
a
all greater than 0.7 and the composite reliability ranged from 0.86 to 0.982 
exceeded the recommended benchmark of 0.60 (Bagozzi et al., 1991). The results 
indicating that the three dimensions of the scale all have good internal consistency 
reliability. In the meantime, the values of the average variance extracted (AVE) 
were satisfactory (greater than 0.5) and ranged from 0.623 to 0.721 the square 
roots of AVE were greater than the values of its corresponding rows and columns 
(Table 01). Furthermore, factor loadings ranged from 0.42 to 0.921 (all p < 
0.001) for all the measured items (Table 02), indicating that the scale has a good 
convergent validity. 
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Table 01| Reliability and Analysis

Cronbach’s a AVE
Composite 
reliability

EE EI MC

EE 0.824 0.679 0.921 0.784

EI 0.912 0.721 0.982 0.381  0.771

MC 0.792 0.623 0.860 0.316  0.298       0.861

EE: Entrepreneurial Education, EI: Entrepreneurial Intention, MC: Motives for Creativity, Values with diagonals 
are the square root of AVE, Value under diagonals are correlations: (p < 0.001)

2 = 812.612, 
X2 /df = 2.61, GFI = 0.840, CFI = 0.920, NFI = 0.921, RMSEA = 0.058, and 
SRMR = 0.046 (Figure 02). Thus, all the values of measurement model constructs 
were acceptable and allowed the analysis of the structural model

Constructs  Items Measurement  std.    SE    Z     P

Motives for 
Creativity

MC1 I often interested with module
Contents and quality taught  

0.768                      -         -          ***

MC2    I am satisfying with module
Contents and quality taught

0.742               0.042     18.376 -

MC3 I often interested with module
Contents and quality taught

0.856                0.040 19.376 ***

Entrepreneurial 
Education

EE1 the entrepreneurial education
Module in adult learning promote
Interest for creativity          

   0.892                                 - - - 

EE2 the learning module at IAE
Provides the required knowledge
Toward entrepreneurship

0.921                  0.041 21.780 ***

EE3 the entrepreneurial education
Drives skills and ability related
To entrepreneurship

0.844                0.037 22.702 ***

EE4 the education activities incorporate
Entrepreneurship matters and allow
Opportunities to adult learners to
Create a business venture

0.783              0.037 22.801 ***

EE5 I believe that entrepreneurial
Education taught at the IAE derives
The learners to be entrepreneurs. 

0.901               0.043 20.801 ***

Entrepreneurial 
Intention

EI1 I am ready to anything to be entrepreneur 0.862                                - -  -
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EI2 My professional goal is to become an
Entrepreneur

0.872               0.050 18.78 ***

EI3 I will make every effort to start and run 0.881               0.060 18.431 ***

EI4
Future

0.785                0.050 18.891 ***

EI5 I have a strong intention to start a business
Someday.

0.8976               0.062 19.181 ***

Structural Model 
Entrepreneurial Education and Motives for Creativity
The structural model was assessed through the 5,000 bootstrapping method 

are expressed in Figure 03, which presented that all the results are satisfactory. 

Table 03 and Figure 03. The study revealed that comprehensive detailed contents 

 = 0.61, Cr = 2.432, p < 0.000). 
Therefore, H1
directly (i.e., the more comprehensive the contents quality of the entrepreneurial 
education taught is increases with a higher chance for adult learners’ motives for 
creativity) as Table 03 illustrates.

Creativity and Entrepreneurial Intention
Furthermore, results indicate that adult learners’ motives for creativity had a 

 = 0.142, 
Cr = 3.302, p < 0.001) (Table 03). Thus, H2
the variables tend to vary directly (i.e., the higher motives for creativity among 
the adult learners is associated with an increasing probability in entrepreneurial 
intention (venture formation).

Entrepreneurial Education and Entrepreneurial Intention

entrepreneurial intention (  = 0.172, Cr = 2.831, p < 0.021) (Table 03). Therefore, 
H3
(i.e., As the comprehensive contents quality of the entrepreneurial education 
taught is increases resulting in development for adult learners’ entrepreneurial 
intention – venture formation).
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Table 03| Direct Effects

Hypotheses      Relationships  
Unstandardized 

estimate         
SE

Critical 
ratio       

P-value   
Standardized 

estimates

H1
 EE                 MC 0.164 0.038 2.432             0.000         0.161***

H2 MC               EI 0.152 0.041 3.202             0.001 0.142***

H3 EE                 IE 0.182  0.035 2.831             0.002         0.172*

EE: Entrepreneurial Education, EI: Entrepreneurial Intention, MC: Motives for Creativity, 

Source:    

Figure 2: |Structural model
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Mediating effects between Entrepreneurial Education and Entrepreneurial 
Intention

not. The results in table 04 indicate that motives for creativity had a positive 

quality in entrepreneurial education and adult learners’ entrepreneurial intention 
(
variables tend to vary indirectly (i.e., the adult learner’s motives for creativity 

learners’ entrepreneurial intention. 

Table 04 | Indirect Effects

Hypotheses
Standard 
estimation

Bootstrapping 5000 samples with 
     P-value

Bias-correlated percentile 
       Lower     Upper     

Percentile
Lower     Upper

Standardized direct effects

 EE    EI 0.172* 0.059     0.310      0.042       0.302               0.001

Standardized indirect effects

EE             MC             EI 
   

0.112* 0.042     0.056 0.042       0.056              0.001

EE: Entrepreneurial Education, EI: Entrepreneurial Intention, MC: Motives for Creativity, SE: Standard 

Discussion
The study has revealed that comprehensive detailed contents quality in the 

among the adult learners (  = 0.61, critical ratio = 2.432, p < 0.000). The 

programme in terms of the quality of ingredients (competencies, knowledge and 
skills) tend to raise the intrinsic motives for creativity among adult learners. Based 

is a prime contributory factor for intrinsic motivation (satisfaction, interest and 

the hypothesis H1. 
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towards entrepreneurial education depends on the module contents’ quality. 
Indeed, the better the module content, and quality the better the adult learners’ 
motives for creativity; otherwise, a discrepancy in the module content quality 

of the current study concur with those of   Machali et al. (2021) to the effect that 

The result of this study is also in line with prior researchers (Alejandro & Hector, 
2020) who found that students’ inner concerns related to entrepreneurship, and 
formal entrepreneurial education taught by the institution positively encourage 
students’ proclivity for entrepreneurial affairs. The results of the current study 
provide new insights into adult learning institutions entrepreneurial education, 
which supports adult learners to acquire knowledge and skills on how to create 

which can successfully nurture entrepreneurial intentions (Shahab et al., 2019).

Behaviour (Ajzen, 1985) which argued that the entrepreneurial behaviour can 
be explained in terms of the level of entrepreneurial intention related to the 
behavioural intention attitudes of entrepreneurs (attitude toward the behaviour); 
the level of entrepreneurial intention is also related to normative belief and 
compliance motivation (subjective norms). In this case, Entrepreneurial education 

attitudes of the adult learners seemed to change over time, as the acquisition 

outcomes (Simona et al., 2016). 

Furthermore, the study has indicated that adult learners’ motives for creativity 
 = 

as a component for fostering creativity on entrepreneurial intention. To promote 
entrepreneurial intention among adult learners their intrinsic motivation (interest, 

the needs of their learners (adult learners-centred).  
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studies (Wang et al., 2021; Hu et al., 2018; Anjum et al., 2021). Therefore, 
motives for creativity can be well thought-out as a wealthy aspect endowed by 
individuals, which can arouse the growth of entrepreneurial intention among adult 
learners by enhancing the skills and knowledge about venture formation and 
management.

indicated that individuals with a higher level of creativity are more likely to 

the study by Wang et al. (2021) whose results indicated that that creativity had 

motivation and franchising entrepreneurial start-up intentions.

models, Zhao et al. (2005) concepts. The concepts explained the logic of the 
impact of creativity on entrepreneurial intentions as, people with high creativity 

activities.

adult learner’s entrepreneurial intention (  = 0.172, Cr = 2.831, p < 0.021). The 
result was in favour of hypothesis H3

researchers in the context of Asian and Western studies (Wang et al., 2021; 
Westhead and Solesvik, 2016; Sun et al., 2017) who argued that entrepreneurial 
education effectively drives the entrepreneurial intention of students to become 
entrepreneurs. 

towards willingness to start one’s own business depends on the module contents 
quality. Indeed, the better the module content, the better the adult learners’ 
entrepreneurial intention; otherwise, a discrepancy in the module content quality 
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concur with Tae et al. (2014), whose study found that entrepreneurship education 
was positively associated with entrepreneurial intentions. 

Finally, the current study indicates that motives for creativity had a positive and 

quality in entrepreneurial education and adult learners’ entrepreneurial intention 
(
agrees with prior researchers (Yang, 2014; Wardana et al., 2020). The results 

facilitate adult learners regarding entrepreneurship education and brands them 
skilful in handling business activities as well as developing an entrepreneurial 
environment that eventually leads to entrepreneurial intention. Therefore, 
individuals who acquired a higher level of motives for creativity (interest, 
enjoying and satisfying) are easily prone to business opportunities, creating an 
entrepreneurial mindset and contemplate more creatively to initiate new and 
realistic ideas in the form of venture creation.

Conclusively, Entrepreneurial Education to Entrepreneurial Intention used on 
comprehensive module contents quality to cultivate the motive for creativity 
of the adult learners. This would stimulate a broad range of diverse learning 
experiences, different from classroom teaching methods, which are particularly 
successful drivers in the entrepreneurial intention within the adult learners’ 
mindsets in the Tanzania context. Therefore, increasing the adult learners’ motives 
for creativity (interest, satisfying and enjoying) levels shall attract more adult 
learners in entrepreneurial education and, consequently, entrepreneurial intention. 
This research has successfully, highlighted the role that Ajzen’s (1985) three TPB 
attitude variables that affect entrepreneurial intention, which are the attitude 
toward the behavior, subjective norms and perceived behavioural control. 
Based on this research, the implication of TPB in the current study is such that 
entrepreneurial education change an individual’s intention under the mediating 
effect of motives for creativity (interest, enjoying and satisfying) related to 
entrepreneurship, particularly among adult learners. 
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learning institutions need to support learners in developing an entrepreneurial 
mindset through empowering in motives for creativity. Secondly, based on the study 

adult learners-centred. The module developer should further consider including 
individual and group projects related to fostering the entrepreneurial competence 
base. Thirdly, the adult learning institutions could continue to enhance the quality 
contents of entrepreneurial education taught by expanding the teaching materials 
frontiers in entrepreneurship. 

Moreover, more invitations of successful entrepreneurs could help to stimulate 
the adult learners’ interest, enjoying and satisfying. Subsequently, enhanced 
interactions pertaining to entrepreneurial education could boost their interest, 
enjoying and, to some extent, satisfaction. Finally, the government should create 

adult learning institutions, for instance setting up a social entrepreneurship support 
program, organising, soliciting and granting business capital, and allocating free 
business zones where they can easily start unconditionally their new businesses.
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